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WELCOME

TEACHER LOAN FORGIVENESS

Dear UTEP Student,
Welcome to the Urban Teacher Education Program at Indiana University
Northwest. UTEP offers a unique and powerful approach to the education and training of the next generation of educators qualified to teach in
urban schools. As you embark on this journey of discovery the faculty of
UTEP is eager to help fulfill your goals in becoming an urban teacher for
the 21st Century.
Embedded in UTEP’s 20 year tradition is the commitment to producing committed and passionate educators who understand the challenges and rewards of teaching in an urban district. Our program integrates social science theories and research with field-based policy practices so as to provide you with a
firm grounding in the realities of education. Working in our PDS schools in Hammond, East Chicago
and Gary throughout the course of your program will afford you the opportunity to infuse the theory
you will learn in your classes with the reality of what takes place in classroom.
Faculty members in the UTEP program have high expectations for students who graduate from this
well-structured, multidisciplinary program. We believe that UTEP graduates should play a leading role
in the educational arena as they consistently work towards becoming change agents for urban schools.
As a UTEP graduate student it is now your responsibility to work towards the acquisition of new
knowledge, keep abreast of new theories which will help you enhance your understanding of urban issues, bring your leadership abilities to your classes, and be a productive member of S.U.R.E.
Thank you for choosing UTEP. We look forward to guiding you through your urban journey. We are
here to help.
Sincerely,
Rochelle Brock, Ph.D.
Executive Director
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SCHOOL OF EDUCATION SCHOLARSHIPS

ABOUT US

Each year, the School of Education selects recipients for their respective scholarships for the academic
year. All selections are then be ratified by the IU Northwest Scholarship Committee. Applications must
be submitted to the Office of Financial Aid, Hawthorn 111 in December of each year.
To apply, go to http://www.iun.edu/~finaidnw/scholarships/iun_scholarships.shtml, complete the application fill-in form on —click in the area to be completed, print, and sign. Students must print and attach an unofficial IU Northwest transcript for each application. Please note any additional eligibility criteria when applying and attach additional information as required. Submit either in person, by mail or by
fax (noted on the form).

MISSION STATEMENT
DESCRIPTION OF OPTIONS I & II
CONTACT US

Brown Urban Scholarship
Awarded to undergraduate or graduate student enrolled in the Urban Teacher Education Program who
has demonstrated the knowledge, skills and disposition to become an effective urban teacher. Must have
a minimum GPA of 3.5 (undergraduate) or 3.8 (graduate). Preference will be given to residents of East
Chicago, Gary or Hammond who are not full-time employees of those districts.

MEET THE FACULTY & STAFF
ORGANIZATIONAL CHART
POLICY BOARD/PARTNERSHIP DISTRICTS
URBAN TEACHER EDUCATION PROGRAM
OBJECTIVES

AND

COURSE

SEVEN PRINCIPLES
CORE PROFESSIONAL KNOWLEDGE
AND EXPERIENCES
SCHOOL OF EDUCATION GENERAL INFORMATION

Elsie Kerr Meyer Memorial Scholarship
Awarded to undergraduate students with a 2.0 GPA or better in their major. Preference given to seniors
in the School of Education.
June L. Shipley Memorial Scholarship
Awarded to full-time undergraduate students in the School of Education. Preference given to students
with minimum 3.0 GPA in their major. Recipient must demonstrate an affinity or talent for visual arts
and must be preparing to become a fine arts or English teacher.
Florence Bond IU Northwest Elementary Education Scholarship
Awarded to student majoring in elementary or special education.
Jennie B. Kahn Scholarship
Awarded to a full-time student who has financial need and resides in Lake County, Indiana. Must have a
minimum 3.0 GPA. Preference given to students majoring in Education or Social Work and who have a
personal physical disability.
Duneland Rock Club Scholarship
Candidates may either be students in the College of Arts and Sciences who are Geology majors or students in the School of Education seeking a certificate in Earth Science or Geology. Consideration will be
given to scholastic accomplishment and financial need.

Please visit the UTEP website at http://www.iun.edu/~utep and click on the Student Resource link to
review a list of other scholarships that may be appropriate for you.
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UTEP URBAN MASTERS
Master of Science in Secondary Education: Urban Option
Students accepted into Option II of the Urban Teacher Education Program are invited to continue with
their studies and earn the Master’s Degree in Secondary Education: Urban Option. All hours taken from
the Option II program will apply toward this degree. No courses from other institutions can be substituted
for Option II courses unless approved in advance by the Director of the Urban Teacher Education Program. The seminar course must be taken at IUN. These degree requirements enable candidates to meet
the IUN Advanced Conceptual Framework Outcomes, which are: 1. Reflection 2. Collaboration and Professional Development 3. Classroom Management and Assessment 4. Learning and Development 5.
Knowledge and Instruction 6. Educational Equity 7. Formal Inquiry
Candidates for this degree must complete the UTEP Option II teacher certification process and meet entrance requirements listed in the most recent IUN Bulletin for Graduate Studies before they can be formally designated masters degree students, and before they can enroll in EDUC Y520.
The UTEP masters is in the process of being redeveloped. Information will be provided to you in spring
2011.

MISSION STATEMENT

The principal mission of the Urban Teacher Education Program (UTEP) is to create a
cooperative and supportive teacher training environment in which university faculty
and classroom teacher can work as partners in urban schools to create a professional
community committed to:


Principles, knowledge, and practices that are an integral part of effective teacher
training;



The acquisition of skills and roles that a beginning teacher needs to become certified to teach effectively in an urban classroom;



Improvement of conditions that are conducive to effective teaching and learning in
the classroom;



Reflection as a key to the performance and improvement of professional practice;



Seeing teaching as worthy of extended study and the pursuit of lifelong professional improvement.
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PREPARING STAR TEACHERS FOR THE 21ST CENTURY
OPTION I – UNDERGRADUATE CERTIFICATION
Option I is currently being restructured, and no students are being accepted at this time.

OPTION II – GRADUATE CERTIFICATION
Option II is designed for graduate students who have obtained degrees from accredited institutions in
programs other than Education. This option offers the opportunity for graduate students to do a year long
internship in both urban middle and high school settings and obtain certification in a secondary education
field.
UTEP is committed to the development of "star" urban teachers as supported by the research on effective
teaching in urban schools. The program ensures that pre-service teachers are exposed to "best practice" in
urban teaching, through the collaborative mentorship of school-based and university-based faculty members.
The State of Indiana has approved UTEP Option II as a regular program within the School of Education.
IUN’s School of Education (SOE) offers the program as an alternative route for a limited number of individuals each year.
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CONTACT US
Office Hours:
Monday through Friday: 8:30 a.m. - 5:00 p m.
Phone Number:
(219) 980-6887
Fax:
(219) 980-6846
Visit us in Hawthorn Hall (HH), Room 301
Mailing Address:
Urban Teacher Education Program (UTEP)
IU Northwest
Hawthorn, Room 301
3400 Broadway
Gary, Indiana 46408
E-Mail Address:
utep@iun.edu
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MEET THE FACULTY AND STAFF

Dr. Rochelle Brock, Executive Director
Hawthorn Hall 303

Mrs. Andrée Anderson, UTEP School Liaison
Hawthorn Hall 301

brock2@iun.edu

ananders@iun.edu

(219) 980-6889

(219) 886-4952

Dr. Paul Blohm, Professor,
English Methods
Hawthorn Hall 347

TBA
Assessment

pblohm@iun.edu
(219) 980-6526

Ms. Valerie Winbush, Program Assistant
Hawthorn Hall 301

vwinbush@iun.edu
(219) 980-6887

Dr. Dana Dodson, Assistant Professor,
Mathematics Methods
Hawthorn Hall 351

dhdodson@iun.edu
(219) 980-6516

Dr. Kenneth Schoon, Associate Dean & Professor,
Science Methods
Hawthorn Hall 355

kschoon@iun.edu
(219) 980-7766

Glenn Lauzon, Assistant Professor,
Social Studies Methods
Hawthorn Hall 343
(219) 981-5687

UTEP STUDENT HANDBOOK
52

UTEP STUDENT HANDBOOK
9

UTEP ORGANIZATIONAL CHART
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UTEP POLICY BOARD MEMBERS (CONSORTIUM)
Indiana University
Dr. William Lowe, Chancellor, Dr. David Malik (Proxy for Dr. Bergland), Interim Executive Vice Chancellor
of Academic Affairs, Dr. Vernon Smith, Professor, School of Education, Dr. Charles Gallmeier, Professor, College of Arts & Sciences, Dr. Stanley Wigle, Dean, School of Education and Board Chair, Dr. Rochelle Brock,
Executive Director, UTEP
East Chicago
Mr. Michael Harding, Superintendent, School City of East Chicago, Mr. Ed Shabazz, President, East Chicago
Federation of Teachers Local #511, District PDS Coordinator TBA, Joseph L. Block Middle School
Gary
Dr. Myrtle Campbell, Superintendent, Gary Community School Corporation, Mr. Carlos Tolliver, President,
Gary Teachers Union, Ms. Annie Headen (Proxy for Mr. Stephens), Working Conditions, Gary Teachers Union,
Mrs. Andrée Anderson, School Liaison, Bernard Watson Boys Academy
Hammond
Dr. Walter J. Watkins, Superintendent, School City of Hammond, Mr. Patrick O’Rourke, President, Hammond
Teachers’ Federation Local #394, Mr. Garry Graban, PDS Coordinator, Clark Middle/High School

PARTNERSHIP DISTRICTS AND
PROFESSIONAL DEVELOPMENT SCHOOLS
UTEP students will perform all field experiences and student teaching in one of our partner districts below.

PARTNERSHIP DISTRICT

PDS

Gary Community School Corporation
Dr. Myrtle Campbell, Superintendent
620 E. 10th Place
Gary, IN 46402
http://www.garycsc.k12.in.us/

The Bernard Watson Boys Academy
Mrs. Andree Anderson, PDS District Coordinator
2065 Mississippi Street
Gary, IN 46407
(219) 886-4952

School City of East Chicago
Mr. Michael Hardinig, Superintendent
210 E. Columbus Drive
East Chicago, IN 46312
http://www.ecps.org/

Joseph L. Block Middle School
District PDS Coordinator TBA
2700 Cardinal Dr.
East Chicago, IN 46312
(219) 391-4000

School City of Hammond
Dr. Walter J. Watkins, Superintendent
41 William Street
Hammond, IN 46320
http://hammond.k12.in.us/

George Rogers Clark Middle/High School
Mr. Garry Graban, PDS District Coordinator
1921 Davis Avenue
Whiting, IN 46394
(219) 659-3522

SEMESTER-AT-A-GLANCE
2ND SEMESTER FIELD EXPERIENCE
(FALL)
10 WEEKS
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SERVICE LEARNING
In addition to your 1 day a week field, you must complete 15 hours of service learning at one of the following locations:






Gary Crisis Center
101 N. Montgomery
Gary, IN 46403
(219) 938-7070
Gary Literacy Coalition
650 Grant Street
Gary, IN 46404
GCSC Alternative School
Information provided during S510

A sign-up sheet and contact information will be provided on the 1st day of S510.
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URBAN TEACHER EDUCATION PROGRAM AND COURSE OBJECTIVES
These are the outcomes of the Urban Teacher Education program, which have been summed up in the
listing the knowledge, qualities, and characteristics of exemplary teachers. Our students are expected to
demonstrate mastery of these objectives by the completion of the program. Their mastery will be at a
senior student level not at a professional level.
Content Knowledge
Demonstrates a strong foundation of general knowledge
Demonstrates effective communication skills
Commands knowledge and skills of appropriate content area subjects
Instructional Practice
Demonstrates the ability to teach all students to learn, recognizing the special needs of urban students
Understands theories of learning and can demonstrate the use of effective teaching/learning
technique
Uses effective models of instruction for individual, small group and large group instruction
Employs multiple ways of diagnosing student skills and needs
Employs technology to aid in the delivery of instruction
Multicultural Approaches
Demonstrates an understanding of and respect for the various aspects of diversity
Demonstrates the sensitivity to interact with students of many cultures
Prepares lessons which reflect an awareness of students’ cultural and geographical backgrounds
Treats all students fairly and equitably
Demonstrates an awareness of gender, race, and ability issue.
Professional Knowledge
Demonstrates the ability to effectively orchestrate a learning environment
Establishes rapport with students, providing a pleasant and orderly climate for learning
Demonstrates effective ways of presenting rules, expectations and consequences
Shows a willingness to utilize community resources
Demonstrates flexibility and creativity in designing and implementing instruction
Knowledge of the Learner
Demonstrates the belief that all children can learn
Shows the ability to identify individual differences
Has high expectations for all students
Uses student strengths and weaknesses to structure lessons
Demonstrates on-going modification of lessons for mainstreamed or at-risk students
Utilizes effective classroom management strategies
Knows the importance of positive self-esteem
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URBAN TEACHER EDUCATION PROGRAM AND COURSE OBJECTIVES
(CONTINUED)
Human Relations
Demonstrates a regard for others’ opinions, experiences, and responsibilities
Demonstrates a desire to build a positive support
Plans and participates directly with parents in school events
Plans and holds successful parent conferences that encourage parental feedback
Demonstrates a willingness to communicate with parents on matters relating to their child
Moral/Ethical Dimensions
Understands and models the moral dimensions of teaching
Displays leadership, judgment, and dependability
Demonstrates potential as a mentor for students and colleagues
Makes sound decisions and exemplifies professional behavior
Demonstrates professionalism through: appropriate dress, punctuality, regular attendance etc.
Professional Development
Demonstrates a thoughtful appraisal of what is necessary to become a successful urban teacher
Demonstrates a knowledge of the support structure which exists to protect teachers’ rights
Demonstrates an openness and acceptance of the thoughts and suggestions of others
Demonstrates inquiry and reflection continuously to create a more effective classroom
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SEVEN PRINCIPLES GUIDING UTEP
The Urban Teacher Education Program recognizes that to realize its mission, the program must be truly responsive not only
to the special needs of individuals who have chosen to become professional teachers but also to the settings in which they
prefer to teach. This concerns is reflected in the seven principles guiding the program.
Training Partnerships
A combined faculty consisting of university professors, teachers, and administrators have formed a collaborative, fieldbased teacher training program. Together, the classroom teacher, university professor, and student can analyze the effectiveness of instruction and make joint decisions about what is required of teachers in urban schools and how such goals can
be met.
Field-Based Learning and Instruction
Training for urban teachers should be conducted in the urban schools and classrooms themselves. When teachers are asked
to identify the part of their professional training they found most helpful they consistently cite the experiences they had in
the field. In the Urban Teacher Education Program, the schools used for professional training and field experiences have
been designated Professional Development Schools, or PDSs. Each PDS focuses on preparing teachers for a particular
level: elementary, middle, or high school. The training sites are managed in partnership with teachers, parents, school administrators, and university faculty.
Experience-Based Curriculum
The curriculum of traditional teacher training programs is for the most part knowledge-based. In keeping with its commitment to field-based teacher training, the UTEP curriculum is based in concrete contexts where participants master appropriate and effective teaching skills and strategies in close contact with actual students and teachers in classrooms. School and
community leadership experiences also are an important facet of the training. Functioning as apprentices, students have the
opportunity to acquire the knowledge and skills of their profession in interaction with children, parents and professionals.
Flexible Placement
The Urban Teacher Education Program is committed to serving the professional needs of those dedicated to excellence in
teaching and to making a significant difference in the academic and personal lives of school children in cities. To clarify
and develop this commitment, accommodation is made to both the educational and life experience of individuals. Trainees
taking part in the program include those who have just completed pre-professional undergraduate requirements toward an
education degree and also graduates with degrees in non-education fields/ Undergraduates are placed in PDSs and graduates are paired with mentors in urban PDSs.
Individually-Guided Professional Development
The demands of teaching require that a student be given careful guidance. Students need ample opportunity to experience
what teaching is really like so they can make an informed choice to teach as a career. They should also have the opportunity to re-train or accelerate, depending on their needs and capacities. The Urban Teacher Education Program is rooted in
the concept of individualized training for urban teachers. Becoming a teacher is a developmental process that needs to take
into account the unique experiences and attributes of those who want to teach.
Phases of Developmentally-Sequenced Training
The traditional training sequence in teacher education consists first of courses which typically focus on foundations and
methods, a semester (usually no longer than twelve weeks) of student teaching, and finally, the lonesome ―sink or swim‖
period after teacher training has been completed. UTEP believes that a student’s progression through a program should be
determined in relation to phases of professional development. One phase as such emphasizes awareness of the urban school
setting as well as the roles and responsibilities of teachers in such settings. Another focuses on the acquisition, practice, and
reflection of teaching strategies through a mentoring/coaching relationship with teaching staff. And, still another phase
stresses practice in the classroom setting, concentrating on selecting, applying, and reflecting upon strategies acquired in
prior phases.
Reflecting for Effective Classroom Performance
Teaching is a reflective act which demands on-going judgment about what would be appropriate or inappropriate to do in a
particular teaching context. The Urban Teacher Education Program believes that the reflective skills and abilities teachers
use in the classroom to make these quick decisions can be transmitted to those who want to teach. This is done by creating
a setting in that students and staff have an opportunity to engage in a collaborative process of reflection and decisionmaking. Through the cognitive coaching method the Urban Teacher Education Program seeks to provide these opportunities.
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CORE PROFESSIONAL KNOWLEDGE AND EXPERIENCES
The UTEP trainee receives instruction and is guided through practice and reflection related to a common
core pedagogy, based on the knowledge, abilities and qualities applicable to all beginning teachers;








Content Knowledge
Instructional Practices
Multicultural Approaches
Professional Knowledge
Knowledge of Learner
Human Relations
Moral and Ethical Dimensions

Professional Development Instruction is distinct at different stages of students’ development, practice and
reflection. The structure of grade-level and age-specific development reflects three overlapping grade
structures: elementary grades (1-6), middle grades (5-9), and high school (9-12).
Community experiences and seminars in specific knowledge and practice are additions which differentiate
UTEP Option I from the regular undergraduate preparation program. Option I coursework carries the
same titles and numbers as other School of Education requirements. Courses differ in content, manner and
site of delivery.
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SCHOOL OF EDUCATION – GENERAL INFORMATION
The main office for the School of Education is located in Hawthorn Hall, room 354. The website address is www.iun.edu/~edustu, and is where you will find information pertinent to your status as both
an SOE and UTEP student. The main office and the website both provide more details on the following:
Academic Advisor
Application for Criminal Background Check
Dean's Lists
FAQ on Indiana Teacher Testing
Financial Aid
FX Policy
Graduation (Undergraduates and Masters)
Indiana Dept. of Education
Indiana Professional Standards Board
Name & Address Change
(Report all changes to the UTEP office as well)
Probation & Dismissal
Rubrics/Initial Program
Student Teaching
TEP Requirements (Undergraduates)
Withdrawal from Courses
The SOE Student Services contact information is as follows:
Jane Nelson – Director of Student Services/Graduate & Licensing Advisor
Kelly Zieba – Undergraduate Advisor and Recorder
Office Hours:
Monday & Thursday: 8:00 a.m. - 6:00 p m.
Tuesday, Wednesday & Friday: 8:00 a.m. - 5:00 p.m.
Phone Number: (219) 980-6510
Fax: (219) 981-4208
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PRAXIS I & II
INFORMATION
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SEMESTER-AT-A-GLANCE
1ST SEMESTER FIELD EXPERIENCE
(SPRING)
10 WEEKS
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OVERVIEW
UTEP Option II Program
The pre-student teaching field experiences take place in three courses; S510, T550, and M501. S510 is a three
credit hour course with a field component. This course meets weekly. T550 is a three credit hour course consisting of a weekly seminar and a field experience component. Students complete 30 hours of community service in
T550 as the field component. M501 is a three credit hour course consisting of a weekly seminar and a ten week/2
full day placement in an appropriate classroom for students regardless of limited license status. Field courses are
stand-alone courses and require completion of checkpoint requirements when applicable. M501 is the first half of
the internship year that leads directly into the subsequent student teaching semester (M550). M501 and M550 are
completed in consecutive semesters.
The UTEP Director and/or School Liaison will conduct observations specific to Urban Education during your field
experience.
ATTENDANCE
Attendance is mandatory for all scheduled field seminars and scheduled school placement days. Any absences for
these experiences must be rescheduled, and can not exceed a total of 12 weeks in any placement. Students
are to contact both the Teacher Instructor (T.I.) at the school site and the UTEP office as soon as possible if an
absence occurs to discuss make-up dates and assignments.
RESPONSIBILITIES & EXPECTATIONS OF UTEP DIRECTOR/SCHOOL LIAISON/PDS DISTRICT
COORDINATOR
 Secure all placements and provide information for students and faculty.
 Consult with school agencies concerning placement of pre-service teachers.
 Inform students, IUN faculty, Instructors, and Teacher Instructors/Mentors of expectations, policies, requirements and procedures of all field experiences.
 School Liaison will serve as contact person for all participants concerning placement.
 Provide orientation for students prior to field experience.
 Introducing himself/herself to the building principal.
 Visiting the Field Student in the placement during the first week and a half to address any initial questions
or concerns.
 Conducting the required number of observations of the Field Student and documenting these on the required forms.
 Conferring with the classroom Teacher Instructor/Mentor and the Field Student about the Field Student’s
progress.
 Providing the Field Student with the opportunity to discuss concerns or problems, which the Field Student
may not feel comfortable discussing with the classroom Teacher Instructor/Mentor.




Assisting both the Field Student and the classroom Teacher Instructor/Mentor with problems during the
experience.
PDS District Coordinator will notify the Director of UTEP, in writing, of any serious questions or problems related to the Field Student’s progress within the first four weeks of the start of the placement period.
PDS District Coordinator will collect all required forms from the Teacher Instructors/Mentors and submit
to the UTEP office.
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PRAXIS INFORMATION
The Praxis exams are state required.
Praxis I - Measures basic skills in reading, writing, and mathematics. The tests are designed to evaluate
whether you have the academic skills needed to prepare for a career in education.
The Praxis I tests are offered in computer-based and paper-based formats. They are administered through
an international network of test centers, which includes universities, high schools, some Sylvan Learning
Centers and other locations throughout the world.
Praxis tests are only given in English. If you are a test taker whose primary language is not English
(PLNE), you may be eligible for extended testing time. Test takers with PLNE accommodations may
take Praxis I tests on selected dates at pre-established test centers.
Praxis II - Measures knowledge of specific K-12 subjects, as well as general and subject-specific teaching skills and knowledge. Praxis II must be taken and passed prior to student teaching.
Subject Tests can only be taken in written form, no computerized versions are available. Testing requirements can be found on the Praxis website at www.ets.org/praxis/staterequirements. You may register online for paper-based Praxis II Subject Tests using a credit or debit card. To register and pay by
check, money order, or U.S. Postal Service money order, download and complete the Paper-Based Test
Registration Form and submit it to the address on the form with payment. The list of information required for registration can be found on the website listed above.
Registration dates for paper-based tests are currently available at www.ets.org/praxis. Please note that
the registration dates are at least one month prior to test date, and there is a $45 late fee for late registration.
Please note that licensure requirements are often complex and change frequently; therefore you must
speak with Jane Nelson, the SOE Licensure Officer, to verify which test(s) is/are required for you.
For test-specific preparation, ETS offers the following information on www.ets.org/praxis:
Tests at a Glance (Free): Tests at a Glance (TAAGs) are available for each test, and can be
downloaded and printed for free from the Praxis website. Each TAAG includes content outlines
and sample questions in each content area, with rationales for the best answers.
Study Guides: Comprehensive study guides for many tests are available for purchase online at
www.ets.org/store.html. Each guide provides a combination of test preparation and practice.
Practice Tests: Practice tests are available, and includes an authentic paper-based test that was
given at an actual test administration. They also include the correct answers and content category
for each question, and a score conversion table so you can convert your score and compare to the
state’s passing score.
Web-based PLATO Slimtest: This is an electronic practice test that simulates the actual Praxis
test. You must contact Jane Nelson at 219-980-6510 for more information, and to submit your
name for access to this test through www.ets.org/praxis.
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You must complete your content area exam and submit passing scores to our office, and the SOE
prior to student teaching. Score reports for paper-based tests will be mailed approximately four weeks
after the test date. If you wish to obtain your scores earlier, you may use the Scores by Phone service
(more information available on Praxis website).

IVY TECH PRAXIS COURSE INFORMATION
Ivy Tech offers a Praxis Prep course which is facilitated by Professor JoAnn Ficken, Education Program
Chair. The course is a one credit course with no prerequisites, and is offered each semester as an 8 week
course, with two separate 8 week courses in the spring semester.
The cost would be about $150 with technology fees included. There is no charge to apply and enroll at Ivy
Tech. The course is EDUC 156-00A. The Course Registration Number (CRN) is 16043. It originates
from the Gary campus Distance Learning Department.
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FIELD EXPERIENCE GUIDELINES*
Traditional Students and
Emergency Permit Employees

Students can apply and enroll online at http://www.ivytech.edu. A transcript will be required for enrollment.
The text is Kaplan's Praxis 2008, ISBN #978-1-4195-5090-4. The 2006-2007 or 2007 editions also work. It
is available from the online bookstore and retailers (Barnes & Noble, Borders, etc.) for $20.00. Amazon
and other e-retailers may have a better price.
For more information you may contact Professor Ficken at jficken@ivytech.edu or 219-879-9137.

*Information subject to change.
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MULTICULTURAL EDUCATION EVALUATION CHECKLIST*
Criteria Questions
1. Does school policy reflect the ethnic, cultural, and
gender diversity in U.S. Society?
2. Is the total school culture including the hidden
curriculum) multiethnic and multicultural?
3. Do the learning styles favored by the school reflect
the learning styles of the students?
4. Does the school reflect and sanction the range of
languages and dialects spoken by the students and
within the larger society?
5. Does the school involve parents from diverse ethnic
and cultural groups in school activities, programs, and
planning?
6. Does the counseling program of the school reflect
the ethnic diversity in U.S. society?
7. Are the testing procedures used by the school
multicultural and ethnically fair?
8. Are instructional materials examined for ethnic,
culture and gender bias?
9. Are the formalized curriculum and course of study
multiethnic and multicultural? Do they help students
to view events, situations, and concepts from diverse
ethnic and cultural perspectives and points of view?
10. Do the teaching styles and motivational systems in
the school reflect the ethnic and cultural diversity of
the student body?
11. Are the attitudes, perceptions, beliefs, and behavior
of the total staff ethnically and racially sensitive?
12. Does the school have systematic, comprehensive,
mandatory, and continuing multicultural staff
development programs?
13. Is the school staff (administrative, instructional,
counseling, and supportive) multiethnic and
multicultural?
14. Is the total atmosphere of the school positively
responsive to racial, ethnic, cultural, and language
differences?
15. Do school assemblies and holidays reflect the
ethnic and cultural diversity in U.S. society?
16. Does the school lunch program prepare meals that
reflect the range of ethnic foods eaten in the U.S.?

Rating
Strongly ............................................Hardly at all

17. Do the bulletin boards, physical education program,
music, and other displays and activities in the school
reflect ethnic and cultural diversity?

* Source: James A. Banks, An Introduction to Multicultural Education, Allyn and Bacon (MA 1994), Appendix C,
pages 113-115.

The above checklist is in your folder to copy, and available online to download for use.

OPTION II
COURSE DESCRIPTIONS

UTEP STUDENT HANDBOOK
20

UTEP OPTION II COURSE DESCRIPTIONS

UTEP STUDENT HANDBOOK
41
6. Interaction with Audience







UTEP courses must be taken in the order presented. Please note that if you miss a class you are set
back one year as courses are only offered once per year.
EDUC S510 The Development of Secondary School Programs: Methods of Teaching in Urban
Schools (3 cr.)
Bulletin Description: Organized group study of a wide variety of problems in secondary education. Each
study is tailored to meet the needs of the group concerned.
Expanded Description: This course is designed to acquaint you with appropriate methods and materials for
successful teaching in secondary urban classrooms, covering grades 5-12. The course will include an overview of the latest research and practice related to urban teaching. Their implications for planning, delivering and assessing instruction will be discussed. (Spring)
EDUC S508 Problems in Secondary Education (3 cr.)
Group analysis of a common problem in the field of secondary education. Separate sections for English,
Math, Science and Social Studies. (Part I-Spring semester; Part II-Fall semester)
EDUC T550 Cultural/Community Forces and the Schools: (3 cr.)
Bulletin Description: Promotes modification of instructional strategies with diverse educational settings by
providing opportunities to analyze community forces and cultures through cultural orientation workshops,
to analyze culturally focused readings, and to direct residential participation in community activities and
site-based culture/ strategies reports.
Expanded Description: This course promotes the importance of culture and community to the effective delivery of instruction and the improvement of education for k-12 urban students. Discussions will focus on
both theory and practice and how to balance the two to yield the best results in instruction. The culture of
families, organizations, communities in the cities of Gary, Hammond, and East Chicago will be explored,
along with relevant research and writings on community and urban education in general. The role of parents, families, and other caregivers will be emphasized. Students will have an opportunity to explore their
understanding of these factors as they relate to K-12 students in the urban districts that we serve. Time will
be spent interviewing people, visiting agencies and organizations, and writing about the cultural, social,
and political aspects of life in this tri-city area
(Summer II)
EDUC K505 Introduction to Special Education for Graduate Students (3 cr.)
Basic special education principles for graduate students with no previous course work in special education.
(Summer I)
EDUC M501 Field Experience: Teaching in the Urban School (3cr.)
Bulletin Description: The field experience enables students to observe and participate in methods of teaching in specific content areas. These experiences include aspects of individualized and interdisciplinary
teaching and learning; classroom management; legal aspects of teaching; cultural, ethnic and minority concerns; and applications of other special methods to large and small groups of students.
Expanded Description: This course is designed to acquaint you with concepts and practices that are appropriate for successful urban teaching. The course will focus on Invitational Theory, Multicultural Education,
Critical Pedagogy, Culturally Relevant Pedagogy and practice. (Fall)

eye contact? or reading or board work without reference to audience?
encourages questions? when? how?
how are questions handled? repeating them? can everyone hear all questions? are the answers clear?
are questions from students treated seriously or as interruptions?
asks questions? is it clear that they are questions to be answered?
is the interaction continuous/frequent/occasional/rare?

7. Voice





is it clear/ loud enough for the room?
varied?
are important points properly emphasized?
other characteristics of the voice, e.g., does tone indicate interest in the subject/in the audience/in their questions?









seems about right
seems too slow
seems too fast
all one speed; no variation
does the speech/workshop seem to end where it should?
does all material planned for the day get covered?
Does lesson end on time?

8. Pace

9. Audience
 what are they doing?--taking notes; looking over prepared notes?
 general attentiveness
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List positive consequences and reinforcers used.



List negative consequences and reinforcers used.



Note how teacher's behavioral expectations/rules are presented.



Record how teachers deal with inappropriate behavior.



Record how teachers reinforce appropriate behavior.

OBSERVATION CHECKLIST
This checklist is intended to help both who are being observed and those who are observing. The focus is on the mechanics of
the classroom interaction, not on the content of the course.
1. Physical Features










seminar room
medium sized lecture hall
large lecture hall
lighting
position of seats
doors (e.g., at front or back)
blackboards, other equipment, podium
general noise level (does room echo; is there street noise, air conditioning noise, etc.)
ventilation (stuffy, cold, hot, etc.)

2. Traffic Flow






where do students sit? in back? down front?
disruptions if people come late? (having to find a seat in middle, squeaky doors, etc.)
where are handouts placed?
number who attended (compare to enrollment)
is material handed out at beginning/end/how?

3. Preliminary Activities
 material on the board (outline of the day)
 interactions with audience while handing out material?
4. Beginning
 is there a real beginning or does it just start?
 does the beginning encourage audience, make them feel welcome?
5. The Main Event








outline of what will be accomplished today?
is lecture easy to follow (even if detail of the subject matter aren't easily accessible to observer)?
are there distinct sections?
are there clear transitions between sections?
summaries of points?
time for questions?
is lecture material read? are notes used? extensively?
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EDUC P507 Testing in the Classroom (3 cr.)
Bulletin Description: Basic study of psychological concepts and phenomena in teaching. An analysis of
representative problems and of the teacher's assumptions about human behavior and its development.
This course is intended for those working toward certification at the master's degree level who currently
are teaching as limited license or substitute teachers, or who are planning to be classroom teachers.
Expanded Course Description: This course, Psychology in Teaching, is designed to reflect on the physical, cognitive, and behavioral development of urban youth taking into account both the immediate and
broader contexts in which children and youth live. This course also focuses on how early and late adolescents learn and understand the world they live in. Although secondary teachers need a broad understanding of children of all ages, this course will focus on the learning and development of urban adolescents.
(Summer I)
EDUC L517 Advanced Study of Content Reading and Literacy (3 cr.)
Examines approaches for improving adolescent/adult literacy when reading the specialized materials of
various content areas. Special focus upon the literacy process, dealing with a wide range of student literacy abilities, identifying and modifying materials to support literacy development, and using reading,
writing and thinking activities in instruction. (Spring)
EDUC M550 Student Teaching (3 cr.)
Bulletin Description: Full time supervised student teaching in grades 1-6 for a minimum of 12 weeks in
a secondary school accredited by the State of Indiana or an equivalent approved school out of state. The
experience is directed by a qualified cooperating teacher and has university-provided supervision. Grade
is S/F.
Expanded Description: Student teacher will plan, deliver, manage, assess, and reflect on the entire classroom situation for full days and weeks over the specified 12-16 week period. All activities are to be carried out under the direction of a cooperating teacher and university supervisor. (S/F graded.) (Fall,
Spring)
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4. Even though one classroom contains an enormous range of possible interactions and therefore opportunities for making decisions and interventions, some essential data can only be gathered outside the classroom: You have noted that student J. is frequently absent. J. avoids a conversation with you, and, as an observer, your role is limited. You want to find out more about the
way the school deals with absences. You set out to discover some answers. You inquire who is in charge of attendance. You
visit the attendance clerk and ask that the system be explained to you. You ask about your particular student as an example of
how things work.
You find out that the counselor has some attendance responsibilities, too. You find J.'s counselor and ask your questions--the
general ones about attendance and the specific ones about J. You then ask about your responsibilities as a teacher: recordkeeping, informing (whom, and how?), getting help for the student, if possible, to encourage class attendance, conferences with parents, or whatever steps might be useful. Then find out what is being done, can be done, at the school to deal with absenteeism,
as a discipline issue, as your own issue as a teacher wishing to reach all students. Go slow on all this, but use the cases of students as you become aware of them to discover how such situations are being managed, reflecting on how you would like to see
them managed should you be assigned to teach the class.
5. Get to know the school's special help personnel, beyond the counselors and the dean/vice principal in charge of discipline.
Most schools have access to a school psychologist, perhaps a school social worker, a mental health worker, a drug/alcohol
counselor, a school nurse, special education staff who can help you understand a student's special learning style, strengths and
weaknesses.

THE REFLECTIVE PROFESSIONAL

In some schools, there are student study team meetings, where persons concerned about a specific student come together to
brainstorm what can be done and by whom. As a teacher, you can request such a meeting. Also in some schools, teachers can
assist students through a process called IMPACT. Inquire about the existence on campus of a group of teachers/staff providing
coordinated Intervention. Other teachers may help with peer counseling, lead Friendship Clubs, and reach out to students informally.

OPTION II ARTIFACTS (RUBRICS)

Review the attendance information from http://www.doe.in.gov/sservices/sao.htm. What are the rules and resources of Indiana’s Department of Education? How can this page of resources help you with attendance issues at your future school?

SAMPLE DISPOSITION FORMS
PROCESS FOR SUBMITTING DISPOSITION FORMS
PROGRAM DISPOSITIONS
STUDENT COMPLAINT PROCEDURES

GOOD LUCK! This is an unusual opportunity to observe the world in which you will be spending a great deal of your life. In
the process of observing, you can learn much about yourself. That is a gift that will help you keep growing, if you nurture it.
Professional Behavior
As with all work within the education profession, you will be expected to keep information about individuals within professional circles and confidential. Only those with a need to know should be given information about an individual. It is easy to
carry personal information outside of the professional circle--at which point it becomes gossip. And gossip can injure individuals: the children in your charge, other teachers, etc., and can destroy your career.
Your supervisor will be more able to assist you if you have systematically recorded your observations. Recording reinforces
memory.
Some additional things to look for during the observation semester:



List beginning school activities observed.



Briefly list, analyze, and discuss various room arrangements seen. (How did they support or interfere with learning?)



Identify all areas of school environments that require pupils to learn/use specific procedures.



Make a list of procedures (including safety and procedural rules) that the Teacher Instructor uses with pupils.



List Teacher Instructor’s rules for student behavior (in addition to procedures).
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A GUIDE TO CLASSROOM OBSERVATION AND INSTRUCTION (G.C.O.I.)

CONCEPTUAL FRAMEWORK/INITIAL PROGRAM

THE PURPOSE OF CLASSROOM OBSERVATION is to SEE the various interpersonal interactions between the instructor,
instructional aides if any, classroom volunteers and themselves; and those interactions occurring AMONG students in the classroom; and BETWEEN these students and the above named adults. Over time patterns of interaction that are complex in nature
will emerge. These in turn will assist the student observer in his/her later work as a student teacher and a career teacher to understand accurately what classroom dynamics exist and how to impact them in the interest of high quality instruction.

The mission of the Initial Program in the School of Education (SOE) at Indiana University Northwest (IU Northwest) is to provide the beginning teacher with the knowledge, dispositions, and skills essential to becoming a Reflective Professional. A Reflective Professional is one who critically examines teaching practices, makes informed
decisions and solves problems. Teaching is no different from any other profession in this regard: its effectiveness
depends to a large extent on the capacity of its practitioners to exercise reasoned judgment, which depends upon a
sequence of cognitive and behavioral operations involving the processing and evaluation of information (Shulman,
1987).

Steps in observation:
1. Keep a log of your observations. Use a mental "brainstorming technique" when doing so: at first, write down everything,
without screening what you see, hear, intuit: it is all food for learning.
2. Become aware that your prior experiences, the novelty of your being in the observer role, your personal style, and your personal world view and biases will be reflected in your perceptions and log record. When observing think about how you impose
your own personal agenda on what you perceive. Try to step back and observe again, with an almost "empty" mind, i.e., "empty
of your prejudgments." This may be difficult for you. It is for most of us. Group support by your peers is likely to help.
3. Develop a system for your observations. You might do the following:


focus one day's observation on the class as a whole. You might want to record every interaction (or every-other if
it moves too fast) between the teacher and the class, e.g., what is being asked, what general reaction occurs and
what subpatterns seem to take place.

Do this a number of times later on other days, too, to capture how the tone is set at the beginning of class. This will
help you assess what the class climate is, and for whom. [Noting the tone at the opening of class will be helpful in recalling the experience when discussing classroom management in a class.]



focus on specific teacher activities: giving assignments, asking quizzes;



focus also on the nonverbal behavior of the teacher: does he/she move around, make contact by proximity
[nearness], with individual students and groups of students? How does the teacher enact his/her relationships with
students? Is there time for personal contact/ interaction? Is all instruction oriented to the "whole class," do some
pupils obtain more attention than others, etc?



focus on specific student activities while holding back any tendency to problem-solve how YOU would deal with
such behaviors. You are observing to PERCEIVE what is going on. Such perceiving precedes BEHAVING in a
certain (hopefully appropriate) way; and behaving over time precedes becoming the kind of teacher who is effective in his/her teaching in a way which engages students in their own learning.



only after obtaining an awareness of the whole class, begin to focus on individual students. Track how they deal
with BEING in class; and with defining themselves as a student in THIS class; remember that students are in
school as INVOLUNTARY CLIENTS by state law: they have to attend school. The trick is to help them become
voluntary clients, WHO WANT TO BE THERE AND WANT TO LEARN. This process is heavily influenced by
the group process between students, and the external context which labels this class as "college prep," and that
class as "basic/remedial" etc. These labels tend to influence expectations and behaviors of students and faculty
alike. [It makes little difference how the grouping is labeled, the kids soon discover the code.]



we tend to be shaped by "critical incidents" which engage our emotions as well as our minds. Pay particular attention to such incidents that touch you deeply. Write them down. Find a buddy, a trusted colleague with whom to
discuss them. Don't repress them; you will be setting yourself on the path of denial, which will impair your later
functioning and living as a teacher. [But keep the information CONFIDENTIAL; professionals do not "gossip"
about students or colleagues.]

Appropriately, the basis of all undergraduate teacher preparation activities in the SOE is centered on the knowledge, skills and dispositions which advance the development of the Reflective Professional. The faculty believes
that the beginning teacher needs to be capable of reviewing, instructing, reenacting, and evaluating student performance, as well as their own. Based on these assumptions, the graduates of the Initial Program must possess
competencies in the following areas: a) communication skills, b) higher-order thinking skills, c) instructional media and technology, d) learning and development, e) understanding school culture and diversity, f) instructional
design and delivery, g) classroom management, h) assessment and evaluation, and i) professional development.
This Conceptual Framework shapes the entire preparation of the Reflective Professional. The definitions and
knowledge bases on the following pages provide the curricular foundation for this Conceptual Model. Within each
literature review are the scholarly writings from which the framework was developed. Each review was the product of numerous meetings and discussions with colleagues within the SOE, from other units in the university,
learned societies, school practitioners, federal and state agencies, and students.
This Conceptual Framework is monitored by the faculty through the implementation of a performance-based Unit
Assessment System. This system is documented partly through student portfolios that contain key performances
judged by faculty as meeting criteria required of a beginning teacher. These portfolios and faculty records of the
student assessments required in courses (as outlined in syllabi) provide documentation to determine how well undergraduates are educated to be Reflective Professionals. This Unit Assessment System allows faculty to make
changes in the design and sequence of courses to better educate and prepare beginning teachers. To determine student satisfaction, faculty also conduct course evaluations within each course in the various curricula within the
SOE, a series of focus groups of randomly selected courses, and a survey of program graduates after one
year. These evaluative products are then analyzed for the purpose of program improvement and recommendations
for change which are coordinated with the unit’s administration and faculty.

THE REFLECTIVE PROFESSIONAL
A Reflective Professional is one who critically examines teaching practices by reflecting on practice, and then uses
the reflection to make informed decisions and solve problems.
The goal of the Initial Programs in the School of Education at IU Northwest is to provide the pre-service teacher
with the knowledge, skills, and dispositions essential to becoming Reflective Professionals.
Appropriately, all teacher preparation activities in the School of Education are centered on the knowledge, skills,
and dispositions that advance the development of the Reflective Professional. The faculty believes that the preservice teacher needs to be capable of reviewing, instructing, reenacting, and evaluating student performance, as
well as their own.
The knowledge base that supports this conceptual frame work may be found on the School of Education’s web page
at http://www.iun.edu/~edu/programs/model_ug.shtml.
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Communication Skills - Reflective Professionals demonstrate appropriate listening, speaking, reading, and writing skills with all stakeholders within the educational community. They use these skills effectively in the instruction of students and in communication with parents and fellow professionals.
Higher-Order Thinking Skills - Reflective Professionals implement the teaching practices that challenge and help
students become better thinkers and better learners. Becoming smarter means learning to be a better problem
solver by developing higher-order thinking skills. Reflective Professionals should model and lead students to improve critical thinking and reasoning processes and teach students to be better problem solvers in general and
throughout the curriculum.
Instructional Media & Technology - It is understood that today’s teachers are responsible for students who work
and learn in the rapidly advancing, technological world. Reflective Professionals use instructional media and technology to effectively facilitate planning, delivery, and reinforcement of student learning. Reflective Professionals
develop fundamental adaptable concepts and skills to effectively manage their students’ use of media and technology as the new tools of production and communication.
Learning & Development - Reflective Professionals understand how children learn. They select and use the best
classroom practices from various theories of learning and development. In addition, the teacher acknowledges and
attends to students with disabilities and diverse learning styles.
School Culture & Diversity - Reflective Professionals are able to create a school culture that acknowledges the
diverse needs of students. To this end, teachers must have a meaningful understanding of how cultural differences
are related to school achievement, as well as an appreciation of the need to promote an inclusive and equitable
school environment for all students.
Instructional Design & Delivery - Reflective Professionals demonstrate an understanding of the content that is to
be taught and are able to plan effective lessons aligned with state and national standards. These lessons combine
their own creative ideas while drawing on education research and best practices. When delivering lessons, Reflective Professionals employ effective questioning techniques, interesting and challenging problems, and active learning activities that promote authentic learning for all students.
Classroom Management - Reflective Professionals proactively establish positive relationships with and among
their students. They create safe and caring learning environments and present relevant and meaningful curricula.
Reflective professionals encourage and model behaviors supportive of the democratic society of which their students are a part. And as necessary, they employ appropriate techniques to respond to student behaviors.
Assessment & Evaluation - Reflective Professionals plan, instruct, and evaluate student learning using various
assessment strategies. The competent use of portfolios, teacher-made tests, and standardized assessments are essential to reflective teaching practices. Reflective professionals also understand the importance of diversity, confidentiality, and other ethical considerations in the use of assessment information in school decision making.
Professional Development - Reflective Professionals develop productive relationships with school colleagues,
parents, and community agencies to form collaborations that promote school and professional career goals, culminating in teacher and student growth. Commitment is made to continuous life-long reflection of practice, learning
about up- to-date innovations, and implementing effective practices that help all students achieve high standards of
learning.

OBSERVATION TOOLS
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B. Knowledge of Ethnic and Cultural Groups
Demonstrates the ability to expand others’ awareness of the world
1. Demonstrates a knowledge and appreciation for the contribution to our collective heritage of all ethnic
and cultural groups
a. Incorporates examples of contributions in lessons on a regular basis
b. Exposes students to ethnic and cultural facts through speakers, field trips, etc.
2. Demonstrates the ability to integrate curriculum with lessons about all humanity
a. Provides lessons about other people
C. Communication with Parents
Demonstrates a desire to build a positive support system for the child’s benefit
1. Plans and participates directly with parents in school events
a. Open house, sporting events, play
2. Holds successful parent conferences that encourage parental feedback and provide positive advice about
their child
a. Works cooperatively with parents to resolve problems
b. Provides examples of good achievement/work of their child
3. Demonstrates a willingness to communicate with parents on matters relating to their child
a. Telephone, written communiqués (other than progress report)
IV. Personal/Professional
A. Self Analysis and Evaluation Skills
Demonstrates an openness and acceptance of the thoughts and suggestions of Others
1. Successfully critiques a series of teaching/classroom lessons of other teachers and self
a. Observes others, live or on video, and evaluates
b. with aid of another, evaluates own performance
2. Participates in evaluation sessions with peers and a mentor
a. be able to share openly and accept criticism
b. plans and implements follow-up lessons as suggested by mentor
B. Planning and Implementing Professional Development
Demonstrates a thoughtful appraisal of what is necessary to become a successful urban teacher
1. Attempts to use a variety of instructional techniques
2. Purses a course of independent study of current educational though and techniques
a. plans and uses in classroom
3. Demonstrates professionalism through adherence to time, attendance, communication, dress and peer
interaction
a. communicates well orally and in writing
b. maintains confidentiality
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School of Education Conceptual Framework Outcomes and Disposition Statements:
CS - Communication Skills 5,8
HOT - Higher Order Thinking Skills 6
IT - Instructional Media and Technology 6
LD - Learning and Development 2, 4, 5, 6, 7
SCD - School Cultural and Diversity 8
IDD - Instructional Design and Delivery 2, 3, 4, 5, 6, 7, 10, 11
CM - Classroom Management 7, 8, 9
AE - Assessment and Evaluation 3, 10
PD - Professional Development 1, 11, 12
Key: Reflective Professional Model
CS=Communication Skills HOT=Higher Order Thinking Skills IT=Instructional Media & Technology
LD=Learning & Development SCD=School, Culture, & Diversity, IDD=Instructional Design & Delivery
CM=Classroom Management AE=Assessment & Evaluation PD=Professional Development
DISPOSITION

CS HOT IT

LD

SCD

IDD

CM AE PD

1. Understands Professionalism

-

-

-

-

-

-

-

-

X

2. Recognizes family & community are important

-

-

-

X

-

X

-

-

-

3. Believes all children deserve a quality education

-

-

-

-

-

X

-

X

-

4. Believes effective teachers are organized and prepared

-

-

-

X

-

X

-

-

-

5. Understands the power of verbal and non-verbal
communication

X

-

-

X

-

X

-

-

-

6. Believes that there are multiple intelligences

-

X

X

X

-

X

-

-

-

7. Understands that classroom management is more
than discipline

-

-

-

X

-

X

X

-

-

8. Understands the importance of individual uniqueness

X

-

-

-

X

-

X

-

-

9. Believes that a cooperative and collaborative atmosphere is best for learning

-

-

-

-

-

-

X

-

-

10. Understands the importance of assessment and
monitoring student progress

-

-

-

-

-

X

-

X

-

11. Understands the importance of professional development

-

-

-

-

-

X

-

-

X

12. Believes that enthusiasm and commitment are necessary

-

-

-

-

-

-

-

-

X
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UTEP OPTION II ARTIFACTS (RUBRICS)
The nine Conceptual Framework outcomes discussed on page 22-23 are mapped to the UTEP courses so
we can ensure that at graduation you have met the necessary criteria. It is your responsibility to compile
the rubrics, score sheets, and artifacts associated with each course in a UTEP portfolio. These rubrics
and score sheets are provided by score sheet letter ID and matching course number at http://
www.iun.edu/~edu/programs/rubrics_ug.shtml. Further info will be provided in S510.
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3. Can demonstrate at least one way of presenting rules, expectations and positive and negative consequences to the total class:
a. Gives clear instructions and guidelines
b. Has students evaluate their behavior weekly
4. Can demonstrate at least one possible management strategy with an individual problem student
a. Provides an alternative activity
B. Instruction
Demonstrates a strong belief in students’ abilities to learn
1. Can demonstrate the use of at least two models of instruction for individual, small group and large group
instruction
a. Uses direct instruction
b. Uses cooperative learning
2. Can demonstrate the use of at least two different ways of diagnosing students’ skills needs
a. Uses criterion reference tests
b. Uses students’ self-evaluation
3. Can show how students’ strengths and weaknesses are used to structure a lesson
4. Can demonstrate the use of basic teaching/learning techniques
a. Assignment making, questioning, providing feedback
C. Multicultural/Individual Differences/Communication Skills
Demonstrates ability to assume another’s’ perspective
1. Lessons reflect an awareness of cultural background of students.
a. Accepting of different styles of students’ dress
b. recognizes special (family) days and events
2. Conducts at least one lesson per day emphasizing some aspect of individual differences.
a. Enhances positive identity and attitudes towards others
b. Uses music and dance
3. Can demonstrate at least one on-going modification for each mainstreamed student
4. Lessons reflect a variety of learning styles
a. Lessons have visual, auditory and kinetic cues
5. Can connect strengths of students to what is being taught
a. Integrates students’ interests into lesson
b. Provides opportunities for students to share something of personal importance
6. Demonstrates ability to apply knowledge of cultural, socio-economic and language differences in the
classroom
a. Communicates with students in a two-way manner
b. Displays students’ work
III. Parent and Community
A. Use of Community Resources
Demonstrates an interest in discovering meaningful resources
1. Demonstrates a working knowledge of community educational resources
a. Uses museum, libraries, zoological society
b. Uses human resources such as speakers
2. Demonstrates knowledge of ethnic and cultural demographics, influence, significance and education resource
a. Plans lessons that include historical information/location
3. Demonstrate knowledge of those community organizations that work for or within a school
a. Participates in community meetings outside of school

UTEP STUDENT HANDBOOK
34
I. School and Society
A. Culture, political economy, history, and philosophy of schooling in American society
Demonstrates understanding of the cultural, political, economic and philosophical factors which have
shaped public schooling in American society
1. Demonstrates an understanding of the historical developments of public schooling in American
society
2. Demonstrates an understanding of the varying social, political, and philosophical principles that
underlie varying views of the functions of public schooling in American society
B. School bureaucracy and regulations
Demonstrates the ability to function within the purposes and intent of public education
1. Demonstrates an understanding of and implements school procedures
a. Use of materials and resources
b. Maintains school policy
2. Fulfills staff duties and other requirements
a. Supervises recess, lunch, etc.
3. Demonstrates ability to keep records on school related matters
a. Attendance and performance records
b. Records of student activities and work
4. Participates in school functions as a decision-maker and implements plans
a. Actively supports school meetings and programs
5. Works within and has an understanding of state and central office guidelines
a. Follows curriculum guidelines
b. Abides by legal and professional requirements
C. Peer Relations:
Demonstrates a regard for others’ opinions, experience and responsibilities
1. Uses other teachers as resources and demonstrates an openness to ideas and suggestions
2. Shares responsibilities and demonstrate a willingness to work with interdisciplinary team members
a. Participates in team evaluations
b. Works with others on school committees
3. Develops a working relationship with school support staff and understands their responsibilities
a. Lunchroom, office and maintenance personnel
D. Unions:
Demonstrates a knowledge of the support structure which exists to protect teachers’ right
1. Demonstrates a working knowledge of the contract as it relates to job description and responsibilities.
2. Obtains information regarding current union activities
II Classroom Performance
A. Organization/Management
Demonstrates the ability to orchestrate a learning environment
1. Can plan and organize materials for one week of lessons, and can establish general objectives for a 6week period
a. States objectives
b. Considers time constraints
c. Assesses effectiveness/relevancy of plans
2. Has physical classroom arranged for effective mobility, seating, etc.
a. Arranges for students with handicaps and special physical needs
b. Gives students specific tasks to perform in classrooms
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SAMPLE DISPOSITION FORMS
Indiana University Northwest
School of Education
Teacher Education Disposition Deficiency
This form is to be used only in the situation where faculty or staff in the School of Education observes a Candidate in violation
of one of the twelve dispositions expressed in the Professional Teaching Dispositions statements.
Please complete the form entirely and submit to the Advisor after discussion with the Candidate. The Advisor will then give
the form to the Recorder to be placed in the Candidate’s advising file.
Candidate Name

Advisor Name

Disposition deficiency
In the following area, please explain the context in which the situation occurred (e.g. course number or name, where occurred,
specifically what transpired, date) and in relation to the specific disposition.

Suggestions for Candidate
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Teacher Education Disposition Deficiency (Continued)

REQUIRED CONTENT AND
FUNCTIONS OF EFFECTIVE
TEACHERS IN URBAN SCHOOLS

Candidate response and plan for improvement:

School of Education Faculty/Staff

Date

Candidate Signature

Action taken by Advisor:

Advisor

Date

Follow-up to document improvement:

Advisor

Date

This form will be given to the Recorder to be placed in the Candidate’s advising folder. This action may be appealed by writing
a formal statement of appeal to the Dean of the School or Education. If an appeal is filed, the Dean will convene a faculty
panel within ten (10) University business days to hear the appeal.
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UTEP STUDENT COMPLAINT PROCEDURE

Indiana University Northwest
School of Education
Teacher Education Exemplary Practice

For complaints or problems, students are required to adhere to the following hierarchical process.*

Teacher Instructor/Mentor

This form is to be used only in the situation where faculty or staff in the School of Education observes a Candidate exhibiting
exemplary practice of one of the twelve dispositions expressed in the Professional Teaching Disposition statements.
Please complete the form entirely and submit to the Advisor after discussion with the Candidate. The Advisor will then give
the form to the Recorder to be placed in the Candidate’s advising file.

UTEP Liaison

Candidate Name

Advisor Name

Disposition
In the following area, please explain the context in which the situation occurred (e.g. course number or name, where occurred,
specifically what transpired, date) and in relation to the specific disposition.

UTEP Director

The Director of UTEP will work cooperatively with school administrators in resolving student complaints

Dean of School of Education

*If the Student Teacher of Field Student neglects to follow this process or simply disregards it, he/she
may have his/her placement cancelled. If this occurs, it will be up to the discretion of the Director of
UTEP as to whether or not a student will be able to submit another application for future placements or
may be a cause for dismissal from the program.

School of Education Faculty/Staff

Date

Candidate Signature

One copy of this form is given to the Candidate and
another placed in his or her advising file by the Recorder.
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PROCESS FOR SUBMITTING DEFICIENCY OR EXEMPLARY FORMS

1. It is your responsibility to establish and maintain your IUN email account. UTEP communicates
through email, and you must therefore check it daily and respond immediately.

Faculty or Staff
Complete Form
Disposition Deficiency

Exemplary Practice

Meet and share form
with the Candidate

Share with Candidate

Submits to Advisor

Intern creates and signs
Plan for Improvement

Files in Advising Folder and
in UTEP Folder

Submits to Director within one week

Director

Serves as Mentor to
work with Candidate to

Follow-up on
weekly progress

Checks folder
for additional

Two

Files in Advising Folder
and in UTEP Folder

More
than
two (2)

Meet with Candidate within two weeks
Determine if disposition was actually violated
Assist Candidate in understanding ramifications of continued
behavior
Place Candidate on probation if necessary
Emphasize possibility of dismissal from program

1.
2.
3.
4.

NOTE: If the Advisor initiates the Disposition Deficiency, the Ombudsperson will work
with the Candidate through the process.

PROGRAM DISPOSITIONS

Meet with Candidate within two weeks
Determine if Candidate continues to violate disposition
process
Assist Candidate in understanding ramifications of continued behavior
If necessary, initiate actions to dismiss Candidate from
the program

Advisor notifies Student Procedural
Practices Committee of action to dismiss Candidate from the Program

2. You represent UTEP at all times. It is imperative that you abide by UTEP and your school’s requirements, rules and regulations. You must attend all scheduled activities at your school. If, due to an
emergency, you can’t attend you must contact your teacher and the UTEP office as soon as possible.
3. If for any reason you are not clear on your various field experience or student teaching requirements,
it is your responsibility to contact the UTEP office or the UTEP Liaison for clarification.
4. Should there be a procedural problem please refer to page 31 to see the process that you need to follow to address your concerns.

